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Forewords

Religious Education (RE) is a vital part of a broad and balanced curriculum, equipping young
people with the knowledge, skills, and understanding to navigate an increasingly diverse and
complex world. This syllabus provides a robust framework that encourages pupils to engage
thoughtfully with religious and non-religious worldviews, fostering respect, curiosity, and
critical thinking.

Cornwall’'s distinctive identity is celebrated through the inclusion of Curriculum Kernewek, which
reflects the unique heritage of the Duchy. We are deeply grateful to the educators and subject
experts who have contributed their insight and expertise to the development of this syllabus.

RE plays a crucial role in preparing pupils for life in a multi-faith and multi-cultural society.

It promotes understanding by exploring different religious and non-religious worldviews,
encouraging respect for diversity and fostering social cohesion. Through the study of RE, pupils
develop critical thinking skills—the ability to question, reason, and evaluate religious and non-
religious perspectives. It also offers opportunities for personal reflection, helping young people
explore their own beliefs and values in relation to others. Just as importantly, RE contributes

to social and moral awareness, deepening pupils’ sense of responsibility, empathy, and ethical
understanding. By engaging with a multi-disciplinary approach, pupils will develop the skills
necessary to participate fully as global citizens in an ever-changing world.

High-quality RE is broad, balanced, and engaging, providing pupils with a rich understanding
of different religious and non-religious worldviews. This syllabus is designed to cover a range
of beliefs, teachings, and practices, highlighting their impact on individuals and communities.
Learning is structured progressively, building on prior knowledge to develop deeper
understanding over time. Importantly, RE must be inclusive, ensuring that all pupils, regardless
of personal belief, feel valued and engaged in the learning process.

As a statutory requirement in all schools, including academies and free schools, RE provides
an academic and balanced exploration of religious and non-religious worldviews, rather than
promoting a particular faith. The subject also strengthens pupils’ literacy in religious and non-
religious worldviews, helping them articulate and analyse different perspectives effectively. In
addition, RE plays a vital role in supporting British values, promoting democracy, tolerance, and
mutual respect.

This syllabus enables teachers to build on the excellent work of previous years while embracing
the latest pedagogical developments, particularly in shaping an approach that incorporates both
religious and non-religious worldviews. By adopting these innovations, schools will empower
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pupils with the skills and understanding they need to thrive in an interconnected world. We
are proud to introduce this syllabus and confident that it will enrich RE across Cornwall and
the Isles of Scilly, ensuring that all pupils receive an education that is engaging, relevant, and
academically rigorous.

Greg Parekh and Clifflynn Banfield
Professional Consultants to Cornwall SACRE

| am delighted to introduce the 2025 Agreed Syllabus for Religious Education in Cornwall’s
schools. The syllabus will provide valuable support in allowing our children and young

people in the primary and secondary phases of our schools and settings to develop a strong
understanding and appreciation of both their own and others’ beliefs and ensure that pupils

are well prepared to engage in a multi-religious and multi-secular society. As with our previous
syllabus, it takes a pedagogical approach and offers accessible resources and detailed subject
knowledge so as to make a robust impact on our children and young people’s knowledge of
religion on both a national and worldwide scale. This allows them to respect themselves and
others and gain a broader understanding of views and beliefs, improve their knowledge of global
affairs and how religion shapes this, develop a stronger sense of wellbeing, ethical standards
and personal happiness, avoid extremism and religious discrimination, and contribute to and
build a more cohesive community for themselves and for others. The syllabus incorporates

the Understanding Christianity approach and | believe it will make a significant contribution to
pupils’ personal and academic journey. Thank you to members of SACRE and to all who played
a role in developing the syllabus so as to achieve this: | am pleased to recommend it to schools
in Cornwall.

Eveleen Riordan
Service Director — Education and Children’s Community Health / Lewydh Gonis
Adhyskans ha Yeghes Kemeneth
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Raglavar

Adhyskans Kryjyk (AK) yw rann essensek a gors-dyski ledan ha mantolys, ow tarbari tus
yowynk gans an skians, sleyneth, ha konvedhes dhe lewya bys yw moy ha moy divers ha
kompleth. An dyskevres ma a brov framweyth krev a yni dyskyblon dhe gesvewa yn prederus
gans byswelyow ha kryjyk hag ankryjyk, yn-dann vaga reowta, govynuster, ha tybyans kritikel.

Honanieth arbennik Kernow yw solempnys der an komprehendyans a Gors-Dyski Kernewek,
hag a dhastewyn ertach unnik an dhuketh. Synsys on yn feur dhe’n adhyskoryon ha konygyon
y’'n desten re ros aga godhvos ha’ga honegeth dhe dhisplegyans an dyskevres ma.

AK a wari rann dropoyntel ow pareusi dyskyblon rag bewnans yn kemeneth lieskryjyk ha
liesgonisonegeth. Ev a avons konvedhes dre hwithra byswelyow dyffrans ha kryjyk hag
ankryjyk, yn-dann ynia reowta rag diversita ha maga kesklenans socyal. Der an studhyans a
AK, dyskyblon a dhispleg sleyneth tybyans kritikel—an gallos dhe wovyn, prederi, hag arvreusi
gwelyow ha kryjyk hag ankryjyk. Ev a prof ynwedh chonsyow rag prederyans personel, yn-
dann weres tus yowynk ow hwithra aga kryjyans ha’ga thalvosogethow erbynn re erel. An
keth posekter, AK a gevro dhe warneth socyal ha moral, yn-dann dhownhe klewes dyskyblon
a omgemeryans, karadewder ha konvedhes ethegel. Der omworra gans fordh liestesten,
dyskyblon a wra displegya an sleyneth yw res dhe gemeres rann yn tien avel burjysi ollvysel yn
bys a janj heb lett.

AK ughel y gwalita yw ledan, mantolys ha kesvewek, ow provia dyskyblon gans konvedhes rych
a vyswelyow dyffrans ha kryjyk hag angryjyk. An dyskevres ma yw desinys dhe gomprehendya
efander a gryjyansow, dyskansow ha praktisyow, yn-dann wolowboyntya aga effeyth war
unigynnow ha kemenethow. Dyski yw arayys yn unn avonsya, ow trehevel war gonvedhes

kyns rag displegya konvedhes downna dres termyn. Yn posek, res yw bos AK dalghus, yn-
dann surhe klewes pub dyskybel talvesys hag omworrys y’n argerdh-dyski, pynag a vo aga
kryjyans personel.

Avel edhom reythennek yn pub skol, akademiow ha skolyow rydh y’ga mysk, AK a brov
hwithrans akademek ha mantolys a vyswelyow ha kryjyk hag ankryjyk, yn le avonsya unn
kryjyans. An desten a grefha ynwedh lettryseth dyskyblon yn byswelyow ha kryjyk hag ankryjyk,
yn-dann aga gweres ow korra yn geryow hag ow tielvenna gwelyow dyffrans yn effeythus.
Keffrys ha henna, AK a wari rann troboyntel yn skoodhya talvosogethow bretennek, yn-dann
avonsya gwerinieth, perthyans, ha kesreowta.

An dyskevres ma a wra gallosegi dyskadoryon drehevel war an ober splann a vledhynnyow
tremenys hag yn kettermyn ow komprehendya an diwettha displegyansow adhyskansek,
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yn arbennik ow furvya fordh a gomprehend byswelyow ha kryjyk hag ankryjyk an dhew. Dre
gomprehendya an nowedhyansow ma, skolyow a wra gallosegi dyskyblon gans an sleyneth ha
konvedhes yw res dhedha dhe seweni yn bys kesjunys. Gothus on komendya an dyskevres ma
ha fydhyansek on ev dhe wolusegi AK a-dreus Kernow ha Syllan, yn-dann surhe degemeres
pub dyskybel adhyskans yw omworrus, perthynyek, ha dour yn akademek.

Greg Parekh ha Clifflynn Banfield
Kussulysi Alwesik dhe SACRE Kernow

Pur lowen ov komendya an Dyskevres Unverhes 2025 rag Adhyskans Kryjyk yn skolyow
Kernow. An dyskevres a wra provia skoodhyans talvosek dre alowa agan fleghes ha tus yowynk
y’'n kynsa ha nessa agwedhow a’gan skolyow ha’gan settyansow dhe dhisplegya konvedhes
krev ha gwerthveurheans a’ga kryjyans hag a gryjyansow tus erel an dhew ha surhe bos
dyskyblon ombareusys yn ta dhe omworra yn kemeneth lieskryjyk ha liesleg.

Kepar ha’'gan dyskevres kyns, ev a hol fordh adhyskansek ha profya asnodhow hedhadow ha
skians testen manylys may hwrella effeyth krev war skians a gryjyans agan fleghes ha’gan tus
yowynk, war skeul kenedhlek hag ollvysel an dhew. Hemm a’ga alow omwordhya ha gordhya
re erel ha gwaynya konvedhes ledanna a welyow ha kryjyansow, gwellhe aga skians a negys
ollvysel ha fatel furv kryjyans hemma, displegya klewes kreffa a sewena, skwirys ethegel

ha lowender personel, goheles selvenoleth ha disfaverans kryjyk, ha kevri dne ha drehevel
kemeneth kesklenussa ragdha ha rag re erel. An dyskevres a gomprehend an fordh Konvedhes
Kristonedh ha dell grysav ev a wra kevro a vri dhe viaj dyskyblon ha personel hag adhyskansek.
Gonn meur ras dhe eseli SACRE ha dhe pub huni a warias rann yn displegya an dyskevres may
fo hemma kowlwrys: lowen ov y gomendya dhe skolyow yn Kernow.

Eveleen Riordan
Lewydh Gonis, Adhyskans ha Yeghes Kemeneth, Konsel Kernowh
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Introduction

The 2025 Cornwall Agreed Syllabus has been created for Cornwall SACRE and approved
by Cornwall County Council. It provides a syllabus for RE for all our schools. Since 1944, all
schools have been required to teach RE to all pupils on roll (except those withdrawn by their
parents, see p. 10). RE remains part of the basic curriculum for all pupils.

This syllabus explains the value and purposes of RE for all pupils and specifies for teachers
what shall be taught in each age group. It provides a coherent framework for setting high
standards of learning in RE and enabling pupils to reach their potential in the subject. It builds
on the good practice established in the previous Cornwall syllabuses over many years.

These elements will be familiar to teachers:

Continuity:

Teaching and learning approach: The clear teaching and learning approach remains at the
heart of the 2025 syllabus, whereby all units enable pupils to ‘make sense’ of the religious
and non-religious worldviews studied, ‘understand the impact’ of these beliefs and practices
in people’s lives, and to ‘make connections’ in their learning and their wider experience of the
world (see pp. 13-14).

Coherent understanding: The syllabus continues to advocate helping pupils to develop a
coherent understanding of several religions, by studying one religion at a time (systematic study)
before bringing together and comparing different traditions (thematic study). The thematic study
allows pupils to draw together their learning each year (see the sample long-term plans on

pp. 1561-152).

Core concepts: Clarity about identifiable core concepts of religions and beliefs helps teachers
and pupils to understand how beliefs and practices connect, so that pupils are able to build
effectively on prior learning as they progress through the school (see the key question overview
on pp. 16-17 and concept outlines on pp. 138-149).

RE and personal development: The 2025 syllabus retains its emphasis on RE contributing
to the personal development of pupils. RE is not simply about gaining knowledge and
understanding about religion and worldviews. It also helps pupils to develop their personal
worldviews and reflect on how to live, in the light of their learning, developing understanding,
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skills and attitudes. It makes a significant contribution to pupils’ spiritual, moral, social and
cultural development, as well as important opportunities for exploring British values.

Open, enquiring RE: The 2025 syllabus continues to offer open, enquiring, exploratory RE,
suitable for all pupils, whether their worldviews are religious or non-religious, or somewhere
in between. Research suggests that the majority of young people are growing up without any
religious component in their upbringing, and many of them are non-religious (note the local
Census statistics on p. 150).

Curriculum Kernewek: Four units reflect Cornish element materials produced in 2011 and
2014. In 2020 they were in an appendix. In 2025 they have been integrated into the syllabus.

New emphasis:

A religion and worldviews approach: The syllabus points towards a significantly new way of
planning and teaching, drawing on the Handbook from the RE Council of England and Wales.'

Language: The language of the 2025 syllabus has been adjusted to accommodate this new
religion and worldviews approach (see p. 20—24). The syllabus is not presenting a fully realised
‘religion and worldviews (RW) approach’, but applying some of the principles and features.

Religion and worldviews: The 2025 syllabus maintains the required study of religious and
non-religious worldviews in each key stage, in reviewing the syllabus we recognised that non-
religious worldviews, and Humanism in particular, were not explained with sufficient clarity.
Note that scholars are distinguishing between Humanism (linked with explicit discourses

and organisations such as Humanists UK) and humanism (which may influence or feature in
worldviews without any explicit association or identification with such organisations).

‘Ways of knowing’: The 2025 syllabus draws attention to the different methods that were
implicit in the 2020 syllabus. Again, it is not a fully realised multidisciplinary syllabus, but it
enables teachers to draw on different tools or methods from a range of disciplines, within the
units they currently teach (see p. 25).

Diversity: The 2025 syllabus takes opportunities to identify local examples from religious and
non-religious worldviews, as well as to examples from global religion and non-religion.

1 Developing a Religion and Worldviews approach in Religious Education in England: a Handbook for curriculum writers, Stephen Pett, RE Council, 2024
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The purpose of religious education

The Cornwall Agreed Syllabus 2025 asserts the importance and value of religious education
(RE) for all pupils, with on-going benefits for an open, articulate and understanding society. The
following purpose statements underpin the syllabus,? which is constructed to support pupils
and teachers in fulfilling them:

¢ Religious education contributes dynamically to children and young people’s education in
schools by provoking challenging questions about meaning and purpose in life, beliefs about
God, ultimate reality, issues of right and wrong and what it means to be human.

¢ In RE pupils learn about religious and non-religious worldviews in local, national and global
contexts, to discover, explore and consider different answers to these questions.

e Pupils learn to weigh up the value of wisdom from different sources, to develop and express
their insights in response and to agree or disagree respectfully.

e Teaching therefore should equip pupils with systematic knowledge and understanding of a
range of religious and non-religious worldviews, enabling them to develop their ideas, values
and identities.

¢ RE should develop in pupils an aptitude for dialogue so that they can participate positively in
our society, with its diverse religions and beliefs.

e Pupils should gain and deploy the skills needed to understand, interpret and evaluate texts,
sources of wisdom and authority and other evidence. They should learn to articulate clearly
and coherently their personal worldviews — the way in which they encounter, interpret,
understand and engage with the world — while respecting the right of others to be different.

2 These purpose statements are taken from A Curriculum Framework for Religious Education in England (REC 2013).
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The purpose of RE is captured in the principal aim, which is intended to be a shorthand
version for day-to-day use. It should be considered as a doorway into the wider purpose
articulated above.

Principal aim

The principal aim of religious education is to explore what

people believe and what difference this makes to how they
live, so that pupils can gain the knowledge, understanding
and skills needed to handle questions raised by religion and
worldviews, reflecting on their own ideas and ways of living.

Schools should make use of this principal aim throughout their planning to ensure that all
teaching and learning contributes to enabling pupils to achieve this aim. Schools and RE
departments will find that discussing how the principal aim relates to the purpose of RE,
and talking about how classroom RE can contribute to the aim, will be helpful for teachers in
clarifying what RE is for in their school and classroom.

© RE Today 2025
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The aims of RE

The threefold aim of RE elaborates the principal aim. 3. make connections between religious and non-religious worldviews,
concepts, practices and ideas studied, so that they can:
¢ evaluate, reflect on and enquire into key concepts and questions studied, responding

1. make sense of a range of religious and non-religious worldviews, so that thoughtfully and creatively, giving good reasons for their responses
they can: o

The curriculum for RE aims to ensure that all pupils:

challenge the ideas studied, and allow the ideas studied to challenge their own thinking,
e identify, describe, explain and analyse beliefs and concepts in the context of living religious articulating beliefs, values and commitments clearly in response

and non-religious worldviews, using appropriate vocabula ) , . . . .
9 9 approp Y e discern possible connections between the ideas studied and their own ways of

¢ explain how and why these beliefs are understood in different ways, by individuals and within understanding the world, expressing their critical responses and personal reflections with
communities increasing clarity and understanding

e recognise how and why sources of authority (e.g. texts, teachings, traditions, leaders) are Throughout schooling, teachers should consider how their teaching contributes towards the
used, expressed and interpreted in different ways, developing skills of interpretation principal aim of RE in Cornwall, and how they help pupils to achieve the threefold aims above.

2. understand the impact and significance of religious and non-religious Notes:
worldviews, so that they can: These aims incorporate the former attainment targets of ‘learning about religion’ and ‘learning

e examine and explain how and why people express their beliefs in diverse ways from religion’.

e recognise and account for ways in which people put their beliefs into action in diverse ways, This agreed syllabus builds on the good practice from the 2004 Non-statutory Framework for
in their everyday lives, within their communities and in the wider world RE, produced by the then Qualifications and Curriculum Authority, and also the core ideas in

the RE Council’s non-statutory framework from 2013.2 It draws on the developments in RE in
the last decade, and responds to national reports including Martha Shaw and Adam Dinham
(2015) RE for REal: The Future of Teaching and Learning about Religion and Belief. Project
report. (University of London: Goldsmiths); Commission on RE (2018) Religion and Worldviews:
The way forward (London; RE Council); Céline Benoit, Timothy Hutchings and Rachael Shillitoe
(2020) Worldview: a muiltidisciplinary report. (London: Religious Education Council); Ofsted
Education Inspection Framework (2019); the Ofsted Research Review in Religious Education
(2021); Stephen Pett (2024) Developing a Religion and Worldviews approach in Religious
Education in England: a Handbook for curriculum writers (London: RE Council).

e appreciate and appraise the significance of different ways of life and ways of
expressing meaning

3 A Curriculum Framework for Religious Education in England (REC 2013).
© RE Today 2025
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Legal requirements: what does the legislation in England say?

RE is for all pupils:

Every pupil has an entitlement to religious education (RE).

RE is a necessary part of a ‘broad and balanced curriculum’ and must be provided for all
registered pupils in state-funded schools in England, including those in the sixth form, unless
withdrawn by their parents (or withdrawing themselves if they are aged 18 or over).*

This requirement does not apply for children below compulsory school age (although there
are many examples of good practice of RE in nursery classes).

Special schools should ensure that every pupil receives RE ‘as far as is practicable’.®

The *basic’ school curriculum includes the national curriculum, RE and relationships and
sex education.

RE is determined locally, not nationally:

© 0 ~NOO N

A locally agreed syllabus is a statutory syllabus for RE recommended by an Agreed Syllabus
Conference for adoption by a local authority.®

Local authority maintained schools without a religious character must follow the locally
agreed syllabus.

Voluntary aided schools with a religious character should provide RE in accordance with the trust
deed or religious designation of the school, unless parents request the locally agreed syllabus.

School Standards and Framework Act 1998, Schedule 19; Education Act 2002, section 80.

The Education (Special Educational Needs) (England) (Consolidation) (Amendment) Regulations 2006 Regulation 5A.
Education Act 1996 Schedule 31.

Education Act 1996 section 375.

www.judiciary.uk/wp-content/uploads/2015/11/r-fox-v-ssfe.pdf. ‘Equal respect’ does not entail equal time.

In accordance with Human Rights Act 1988.

e Foundation schools and voluntary controlled schools with a religious character should follow
the locally agreed syllabus, unless parents request RE in accordance with the trust deed or
religious designation of the school.

¢ Religious education is also compulsory in academies and free schools, as set out in their
funding agreements. Academies may use the local agreed syllabus, or a different locally
agreed syllabus (with permission of the SACRE concerned) or devise their own curriculum.
This agreed syllabus has been written to support academies in Cornwall to meet the
requirements of their funding agreement.

RE is plural:

e The RE curriculum drawn up by a SACRE, or by an academy or free school ‘shall reflect the
fact that the religious traditions in Great Britain are in the main Christian, while taking account
of the teaching and practices of the other principal religions represented in Great Britain’.”

e According to case law, the agreed syllabus has a duty ‘to take care that information or
knowledge included in the curriculum is conveyed in a pluralistic manner’ and ‘must accord
equal respect to different religious convictions, and to non-religious belief’. Note that the
term ‘religion’ encompasses both religious and non-religious beliefs.®

As education policy changes, the legal requirement for RE for all registered pupils remains
unchanged. RE is an entitlement for all pupils, unless they have been withdrawn by their parents
from some or all of the RE curriculum.

© RE Today 2025
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Right of withdrawal

This was first granted when RE was actually religious instruction and carried with it connotations
of induction into the Christian faith. RE is very different now — open, broad, exploring a range of
religious and non-religious worldviews. However, parents have the right to withdraw their children
from RE lessons or any part of the RE curriculum'™® and the school has a duty to supervise

them, though not to provide additional teaching or to incur extra cost. Where the pupil has been
withdrawn, the law provides for alternative arrangements to be made for RE of the kind the
parents want the pupil to receive. These arrangements will be made by the parents; the school is
not expected to make these arrangements. This RE could be provided at the school in question,
or by another school in the locality. If neither approach is practicable, the pupil may receive
external RE teaching as long as the withdrawal does not have a significant impact on the pupil’s
attendance. Schools should have a policy setting out their approach to provision and withdrawal.
However, it is good practice to talk to parents to ensure that they understand the aims and value
of RE before honouring this right. Students aged 18 or over have the right to withdraw themselves
from RE. More guidance on withdrawal can be found in Religious education in English schools:
non-statutory guidance 2010, available online at www.gov.uk/government/publications/religious-
education-guidance-in-english-schools-non-statutory-guidance-2010

RE, academies and free schools

Free schools are academies in law and have the same requirement to provide RE and collective
worship. In this document, any reference to academies includes free schools.

As set out in their funding agreements, all academies are required to provide RE for all pupils,
from Reception to Sixth Form, except those whose parents exercise their right to withdrawal.

An academy must adopt a syllabus for RE. There is no requirement for an academy to adopt
a locally agreed syllabus, as long as its own RE syllabus meets the requirements for a locally
agreed syllabus, set out in section 375(3) of the Education Act 1996 and paragraph (5) of
Schedule 19 to the School Standards and Framework Act 1998. The requirements are that
a syllabus must ‘reflect the fact that the religious traditions in Great Britain are, in the main,
Christian while taking account of the teaching and practices of the other principal religions
represented in Great Britain’.

10 School Standards and Framework Act 1998 S71 (3).
11 https://religiouseducationcouncil.org.uk/resource/national-content-standard-1st-edition-2023/

12 https://religiouseducationcouncil.org.uk/rec/wp-content/uploads/2024/04/24-25698-REC-Handbook-A4-DIGITAL-PAGES.pdf

Teaching
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RE is not subject to nationally prescribed purposes of study, aims, attainment targets and

assessment arrangements, but it is subject to inspection. Where schools are not using an

agreed syllabus, standards will be judged in relation to the expectations set out in the draft
National Content Standard from the RE Council (2023)."

The Cornwall Agreed Syllabus 2025-2030 fulfils the legal requirements set out above, and
builds upon the REC’s curriculum framework (2013) and the Handbook for Curriculum Writers
(2024)". It is written to support academies in meeting the requirements of their funding
agreements. Academies are encouraged to adopt the syllabus, taking advantage of the
resources and support that it offers.

© RE Today 2025
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Time for religious education

Schools have a statutory responsibility to deliver religious education to all pupils, except those
withdrawn by parents (see p. 10).

Schools must ensure that sufficient time is given in order to
enable pupils to meet the expectations set out in this agreed
syllabus, ensuring that the curriculum is coherent and shows

progression, particularly across transitions between key stages.

There is no single correct way of making appropriate provision for RE as long as the outcomes
are met.

In order to deliver the aims and expected standards of the syllabus effectively, the expectation
is that there is a minimum allocation of five per cent of curriculum time for RE. This is set
out in the table below, and based on the most recent national guidance.

36 hours of RE

4-5s (e.g. 50 minutes a week or some short sessions implemented through
continuous provision)
5-7s 36 hours of tuition per year
(e.g. an hour a week, or less than an hour a week plus a series of RE days)
45 hours of tuition per year
7—11s (e.g. an hour a week, or a series of RE days or weeks amounting to
45+ hours of RE)
11—14s 45 hours of tuition per year
(e.g. an hour a week)
5% of curriculum time, or 70 hours of tuition across the key stage
14-16s  (e.g. an hour a week for 5 terms, or 50 minutes per week, supplemented with
off-timetable RE days)
16—19s  Allocation of time for RE for all should be clearly identifiable

Cornwall Agreed Syllabus for RE 2025-2030

Important notes:

¢ RE is legally required for all pupils. Plural RE that conveys and accords equal respect
to different religions and non-religious worldviews (e.g. Humanism) is a core subject and an
entitlement for all pupils throughout their schooling, from Reception year up to and including
Key Stage 5. For schools offering GCSE short course RE in Y9 and Y10, there is still a
requirement that there is identifiable RE in Y11. (Note that teachers should ensure that KS4
accords equal respect to religious and non-religious worldviews. Following a GCSE course
does not automatically fulfil this requirement.)

¢ RE is different from assembly/collective worship. Curriculum time for RE is distinct from
the time spent on collective worship or school assembly, even though making links between
the collective worship and the purposes and themes of RE would be good practice. The
times given above are for RE.

¢ Flexible delivery of RE. An RE themed day, or week of study can complement (but not
usually replace) the regular programme of timetabled lessons.

¢ RE should be taught in clearly identifiable time. There is a common frontier between
RE and such subjects as literacy, citizenship or PSHE. However, the times given above
are explicitly for the clearly identifiable teaching of religious education. Where creative
curriculum planning is used, schools must ensure that RE objectives are clear. In EYFS,
teachers should be able to indicate the opportunities they are providing to integrate RE into
children’s learning.

e Coherence and progression. Any school in which head teachers and governors do not
plan to allocate sufficient curriculum time for RE is unlikely to enable pupils to achieve the
standards set out in this syllabus. While schools are expected to make their own decisions
about how to divide up curriculum time, schools must ensure that sufficient time is given
to RE so that pupils can meet the expectations set out in this agreed syllabus to provide
coherence and progression in RE learning.

© RE Today 2025
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What religions are to be taught?

This agreed syllabus requires that all pupils develop understanding of Christianity in each key
stage. In addition, across the age range, pupils will develop understanding of the principal
religions represented in the UK, in line with the law. These are Islam, the Hindu Traditions, Sikhi,
Buddhism and Judaism. Furthermore, children from families where non-religious worldviews are
held are represented in almost all of our classrooms. These worldviews, including for example
Humanism, will also be the focus for study in thematic units.

Pupils are to study in depth the religious traditions of the following groups:

Children will encounter Christianity and other

4-5s religious and non-religious worldviews, as
Reception part of their growing sense of self, their own

community and their place within it. Consideration of other
5-7s religions and non-
Key Stage 1 Christians, Jews, Muslims. religious worldviews
7-11s Christians, Muslims, Hindus, Jews and non- CET OBl S EY l.<ey
Key Stage 2 religious V\;orldviews: e.g Hu’manists) SRS, B alle Gl 2

o : to the school context.

11-14s Christians, Muslims, Sikhs, Buddhists and non- Humanism is a
Key Stage 3 religious worldviews (e.g. Humanists). recognised example

- . . . of a non-religious
Two religions are required, usually including 9

14-16s Christianity. This will be through a course in ":Og‘.j\’(;ew,tf bfh,

Key Stage 4 Religious Studies or Religious Education leading ° L|J| Iloe within tis
to a qualification approved under Section 96.° Sylabus.

16-19s Religions and worldviews to be selected by

RE for all schools and colleges as appropriate.
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Important notes:
This is the minimum requirement. Many schools may wish to go beyond the minimum.

¢ The range of religious groups in the UK. Groups such as Quakers, the Bah&'i faith,
Jehovah's Witnesses, The Church of Jesus Christ of Latter-day Saints, or the Jains are
not excluded from study in this scheme for RE. Schools are always advised to make
space for the worldviews of the local community, which is why the table above expresses
minimum requirements.

¢ Notice the language. ‘Christians’ rather than ‘Christianity’, ‘Hindus’ rather than ‘Hinduism’.
This is to reflect the fact that RE starts with encounters with living faiths rather than the
history and belief structures of traditions. This also recognises the diversity within and
between religions and other traditions.

¢ Non-religious worldviews. Good practice in RE, as well as European and domestic
legislation, has established the principle that RE should be inclusive of both religious and
non-religious worldviews. Schools should ensure that the content and delivery of the RE
curriculum are inclusive in this respect.

¢ This syllabus requires that, in addition to the religions required for study at each key stage,
non-religious worldviews, including Humanism as an example, should also be explored in
such a way as to ensure that pupils develop mutual respect and tolerance of those with
different worldviews. This is enabled through the following units: F4, 1.9, 1.10, L2.11, L2.12,
L2.13, U2.10, U2.11, U2.12, U2.13, 3.13, 38.14, 3.15, 3.16 and 3.17.

e Humanism is an important example of a non-religious worldview and should be studied
within this syllabus. Non-religious worldviews are very diverse, and some of this diversity
should also be encountered, not least because most pupils will have non-religious
worldviews of their own.

¢ Depth rather than breadth. Learning from four religions across a key stage is demanding:
the syllabus does not recommend tackling six religions in a key stage. Depth is more
important than overstretched breadth.

¢ Flexible thematic units. The thematic units offered in this syllabus allow for schools to
draw in different traditions, where they fit the theme and question, and where there are
representatives of those traditions in the school and local community.

13 Section 96 of the Learning and Skills Act 2000. This requires maintained schools to provide only qualifications approved by the Secretary of State. See www.dfes.gov.uk/section96/uploads/download_records_full.xls © RE Today 2025



The RE teaching and learning
approach in Cornwall

This syllabus is designed to support schools in developing and delivering
excellence in RE. It responds to national calls for deepening pupils’ knowledge
about religions and for developing their ‘religious literacy’.' It does this

by studying one religion at a time (‘systematic’ units), and then including
‘thematic’ units, which build on learning by comparing the religions, beliefs
and practices studied.

In order to support teachers in exploring the selected worldviews, this syllabus
sets out an underlying teaching and learning approach, whereby pupils
encounter core concepts in religions and beliefs in a coherent way, developing
their understanding and their ability to handle questions of religion and belief.

The teaching and learning approach has three core elements, which are
woven together to provide breadth and balance within teaching and learning
about religion and worldviews, underpinning the aims of RE outlined on p. 8.
Teaching and learning in the classroom will encompass all three elements,
allowing for overlap between elements as suits the religion, concept and

Cornwall Agreed Syllabus for RE 2025-2030

Making sense
of beliefs

Identifying and making sense of core religious
and non-religious beliefs and concepts;
understanding what these beliefs mean within their
traditions; recognising how and why sources of
authority (such as texts) are used, expressed and
interpreted in different ways, and developing skills
of interpretation.

Making
connections

Understanding
the impact

Examining how and why people
put their beliefs into action in
diverse ways, within their everyday
lives, within their communities and
in the wider world.

question being explored.

Evaluating, reflecting on and
connecting the beliefs and
practices studied; allowing pupils
to challenge ideas studied, and

the ideas studied to challenge
pupils’ thinking; discerning
possible connections between
these and pupils’ own lives and
ways of understanding the world.

These elements set the context for open exploration of religion and
worldviews. They offer a structure through which pupils can encounter diverse
religious traditions alongside non-religious worldviews — which reflect the
backgrounds of many pupils in our schools. The elements present a broad
and flexible strategy that allows for different traditions to be treated with
integrity. These elements offer a route through each unit while also allowing
for a range of questions reflecting different approaches, for example, from
religious studies, philosophy, sociology, ethics and theology.

14 e.g. OFSTED (2013) Religious Education: Realising the Potential; Clarke, C. and Woodhead, L. (2015) A New Settlement: Religion and Belief in Schools, London, Westminster Faith Debates; Dinham, A. and Shaw, M. (2015) RE for REal: The future
of teaching and learning about religion and belief, London, Goldsmiths University of London/Culham St. Gabriel’s; Commission of Religion and Belief (2015) Living with Difference: Community, Diversity and the Common Good, The Woolf Institute.

© RE Today 2025
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Teaching and learning approach and the aims for RE in Cornwall

This diagram shows how the three elements of the teaching and learning approach in this syllabus reflect the aims for RE set out on p. 8.
Units of study offer content and ideas for enabling pupils to achieve these aims.

e identify, describe, explain and analyse beliefs and concepts in
the context of living religious and non-religious worldviews, using
appropriate vocabulary

e explain how and why these beliefs are understood in different
Making sense ways, by individuals and within communities

of beliefs e recognise how and why sources of authority (e.g. texts,
teachings, traditions, leaders) are used, expressed and
interpreted in different ways, developing skills of interpretation
e evaluate, reflect on and enquire into key concepts
and questions studied, responding thoughtfully
and creatively, giving good reasons for their

responses
e challenge the ideas studied, and allow the

ideas studied to challenge their own thinking, Maklng Understanding

articulating beliefs, values and commitments i .

clearly in response connections the |mpaCt e examine and explain how and why people express

) . ) . their beliefs in diverse ways
e discern possible connections between the ideas

studied and their own ways of understanding * recognise and account for ways in which people
the world, expressing their critical responses and put their beliefs into action in diverse ways, in their
personal reflections with increasing clarity and everyday lives, within their communities and in the
understanding wider world

e appreciate and appraise the significance of different
ways of life and ways of expressing meaning

Note: The three elements of this teaching and learning approach also incorporate the elements of the teaching resource, Understanding Christianity: Text Impact Connections (RE Today 2016)
which is being used in a significant number of local schools. Schools that are using Understanding Christianity will find that they are delivering the Christianity sections of this agreed syllabus.

© RE Today 2025
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How to use this agreed syllabus: 12 steps

Key to implementing this revised syllabus is getting to know the purpose and principal
aim, p. 6. Is this the understanding of what RE is in your school? How well embedded is the
principal aim? If teachers are to teach RE effectively, it is vital that they understand what they
are doing RE for. Reflect on how fulfilling the principal aim will contribute to SMSC and wider
school priorities.

For each key stage, go carefully through the Programme of Study pages (EYFS p. 30;

KS1 p. 44; KS2 p. 60; KS3 p. 94.). These give the statutory requirements of the syllabus.
Note that the syllabus is structured around the three aims (see p. 8) and the three elements:
Making sense of beliefs, Understanding the impact and Making connections (see p. 13). The
three aims/elements form the basis of the end of key stage outcomes, and the progressive
‘learning outcomes’ in each unit of study. The overview of questions (pp. 16-17) shows how
questions are based on core concepts in a spiral curriculum.

Review the legal requirements (see p. 9-10) and curriculum time for RE (see p. 11). Are
you fulfilling the legal requirements for RE for all pupils? Are you giving sufficient time to allow
pupils to make good progress in understanding and skills?

Review the religions and worldviews studied at each key stage (see p. 12 for overview).
Are you following the syllabus requirements? Are you meeting the needs of your children
and young people?

. The syllabus is based around a key question approach, where the questions open up the

content to be studied. The syllabus gives key questions to help you to deliver the statutory
Programmes of Study. All of the questions are found on pp. 16-17, with EYFS p. 30; KS1
p. 44; KS2 p. 60; KS3 p. 94. These are followed by detailed unit outlines for each question.
These are designed to support you in delivering high-quality RE that enables coherence and
progression. The unit outlines give structured support in terms of learning outcomes and
suggested content, to enable good planning and progression.

10.

11.

12.

Cornwall Agreed Syllabus for RE 2025-2030

Review in your existing long-term plan. Ensure that this meets the principal aim, reflects
the key question approach and secures progression in relation to the end of phase
outcomes. To this end, use the planning steps.

The planning process is at the heart of the syllabus (p. 46, 63, 96). The five steps are
designed to help teachers to make best use of the units and plan excellent RE. As a staff/
department, go through the planning process, following the steps and one example of a
unit key question. Note that there is flexibility in terms of choosing content, but that all steps
need to be followed.

Take the opportunity of the new syllabus to audit your schemes of work to consider

the new religion and worldviews approach (see p. 20—24) with its exploration of the
relationship between organised and individual worldviews. Also draw attention to the
ways of knowing in each unit (see p. 25). These can be highlighted for teachers and made
explicit to pupils: ‘we are using this method, because it helps us in this way, and it generates
this knowledge, which can be checked/tested in this way’. Links to disciplines can be
made where appropriate. (See p. 25 for more on this.)

Work to create a coherent long-term plan to begin in September 2025. Ensure RE is true
to the principal aim and the Programmes of Study. Ensure that units are sequenced in
ways that help your pupils to (read pp. 122ff) make good sense of their learning, building on
what has been learnt before and preparing for what is to come.

If you are a special school or have significant numbers of SEND pupils, read pp. 122ff and
the additional guidance on pp. 173ff. There is freedom in the syllabus to adapt your RE to
meet the needs of SEND pupils.

Share the positive adaptations and changes in RE with the governing body and other
interested parties. This is an ideal chance to raise the profile of RE.

Use September 2025 — July 2026 to implement the syllabus. Adapt what works well and
create a scheme of work that fits with your methods of curriculum delivery and delivers the
principal aim of the syllabus. Use the year to train staff who teach RE, improve and review.

© RE Today 2025
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Religious education key questions: an overview

FS (Discovering) KS1 (Exploring) Lower KS2 (Connecting) Upper KS2 (Connecting) KS3 (Applying/Interpreting)
. . I Christians, Jews and . . . . . . .
Religion/belief Christianity plus others Muslims Christians, Muslims, Hindus and Jews Christians, Muslims, Buddhists, Sikhs
2.1 What do Christians learn from the
1.1 What do Christians creation story? [Creation/Fall] U2.1 What does it mean if Christians 3.1 What QQGS it mean for Christians to believe in
believe God is like? [God] 2.2 What is it like for someone to believe God is holy and loving? [GOd] God as Trinity? [God]
Christianity F1 Why is the word 1.2 Who do Christians say  follow God? [People of God] U2.2 Creation and science: conflicting 3.2 Should Qhristians be greener than everyone
God . ‘God’ so important to made the world? [Creation] 2.3 What is the “Trinity’ and why or complementary? [Creation] else? [Creation]
Sa’ ’;at"’” Christians? [God] 1.3 Why does Christmas is it important for Christians? [God/ U2.3 Why do Christians believe Jesus 3.3 Why are people good and bad? [Fall]
People of God F2 Why is Christmas matter to Christians? Incarnation] was the Messiah? [Incarnation] 3.4 Does the world need prophets today? [People
Incarnation special for Christians? [Incarnation] L2.4 What kind of world did Jesus U2.4 How do Christians decide how to  of God]
Gospel (Incarnation] 1.4 What is the ‘good news’ want? [Gospell live? “‘What would Jesus do?’ [Gospel] 3.5 What do people do when life gets hard?
Salvation F3 Why is Easter special ~ Christians believe Jesus L2.5 Why do Christians call the day U2.5 What do Christians believe Jesus  [Wisdom]
Kingdom of God for Christians? [Salvation]  brings? [Gospel] Jesus died ‘Good Friday’? [Salvation]  did to ‘save’ people? [Salvation] 3.6 Why do Christians believe Jesus was God on
1.5 Why does Easter matter | 2.6 For Christians, what was the U2.6 For Christians, what kind of king ~ Earth? [Incarnation]
to Christians? [Salvation] impact of Pentecost? [Kingdom of is Jesus? [Kingdom of God] 3.7 What is so radical about Jesus? [Gospel]
God]
ggg;l:alsm 3.8 The Buddha: how and why do his experiences
Dhamma and teachings have meaning for people today?
[Buddha/dhamma/sangha]
Sangha
LD TR LS L2.7 What do Hindus believe God is , . ,
Samsara and moksha like? [Brahman/atman] U2.7 Why do Hindus want to be 3.9 Why don’t Hindus want Ito be reincarnated
Brahman (God) and : ) ~good? [Karma/dharma/samsara/ and what do they do about it? [Samsara/moksha/
atman 205 TR G9ES [ IMEEAN D) 58 [HITELITT e atman/karma/dharmal
L Britain today? [Dharmal]
Islam
God/Tawhid ) . . ) ) ) ) )
iman (ith) 1.6 Who is a Muslim and 2.9 How do festivals and worship U2.8 What does it mean to be a 3.10 What is good and what is challenging about
A how do they live? [God/ show what matters to a Muslim? Muslim in Britain today? being a Muslim teenager in Britain today?
o Tawhid/ibadah/iman) [Ilbadah] [Tawhid/iman/ibadah) [Iman/ibadah/akhlaq]

Akhirah (life after death)
Akhlaq (virtue/morality)

© RE Today 2025
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Religion/belief

Judaism

God

Torah

The People and
the Land

Sikhi

God

Values (Nam Simran,
kirat karna, vand
chhakna, seva)

The Gurus

Panth (community)

Non-religious
worldviews

Thematic

FS (Discovering)

F4 Being special: where

do we belong?

F5 Which places are
special and why?

F6 Which stories are
special and why?

KS1 (Exploring)

1.7 Who is Jewish and how
do they live? [God/Torah/
People]

1.8 CK4ARE: What makes
some people and places in
Cornwall sacred?

1.9 How should we care for
others and the world, and
why does it matter?

1.10 What does it mean to
belong to a faith or belief
community?

a This is an additional unit that models a multidisciplinary approach.
b This is an adjusted question and unit to explore Humanism more directly.
¢ Two additional, optional units addressing contemporary moral issues.

Lower KS2 (Connecting)

.2.10 How do festivals and family life
show what matters to Jewish people?
[God/Torah/People/the Land]

[2.11 CK4RE: How and why do
people in Cornwall mark significant
events in community life?

L.2.12 How and why do people try to
make the world a better place?

.2.132 How do people from religious
and non-religious communities
celebrate key festivals?

Upper KS2 (Connecting)

U2.9 Why is the Torah so important to
Jewish people? [God/Torah]

U2.11° What does it mean to be a
Humanist in Britain today?

U2.10 What matters most to
Humanists and Christians?

U2.12 CK4RE: How does faith help
people in Cornwall when life gets
hard?

U2.13° What can be done to reduce
racism? Can religion help?

U2.14° What do religious and non-
religious worldviews teach about
caring for the Earth?

Cornwall Agreed Syllabus for RE 2025-2030

KS3 (Applying/Interpreting)

3.11 What is good and what is challenging about
being a Jewish teenager in Britain today? [People
and the Land]

3.12 How are Sikh teachings on equality and
service put into practice today? [God/the Gurus/
values/Panth]

3.13 What difference does it make to be non-
religious in Britain today?

3.14 Good, bad; right, wrong: how do | decide?

3.15 How far does it make a difference if you
believe in life after death?

3.16 Why is there suffering? Are there any good
solutions?

3.17 Should happiness be the purpose of life?

3.18 CK4RE: How can people in Cornwall express
their spirituality through the arts?

© RE Today 2025
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Each of the three elements of the teaching and learning approach is important and pupils should make progress in all of them.

Below are the end of phase outcomes for each element. Each unit provides learning outcomes specific to each question, leading to these end of phase outcomes.

Teaching and learning approach

Element 1:
Making sense of beliefs

Identifying and making sense of religious
and non-religious beliefs and concepts;
understanding what these beliefs mean
within their traditions; recognising how and
why sources of authority (such as texts)
are used, expressed and interpreted in
different ways, and developing skills of
interpretation.

Element 2:
Understanding the impact

Examining how and why people put their
beliefs into practice in diverse ways,
within their everyday lives, within their
communities and in the wider world.

End KS1
Pupils can ...

identify core beliefs and concepts
studied and give a simple description
of what they mean

give examples of how stories show
what people believe (e.g. the meaning
behind a festival)

give clear, simple accounts of what
stories and other texts mean to
believers

give examples of how people use
stories, texts and teachings to guide
their beliefs and actions

give examples of ways in which
believers put their beliefs into practice

End lower KS2
Pupils can ...

identify and describe the core beliefs
and concepts studied

make clear links between texts/
sources of authority and the core
concepts studied

offer informed suggestions about what
texts/sources of authority can mean
and give examples of what these
sources mean to believers

make simple links between stories,
teachings and concepts studied and
how people live, individually and in
communities

describe how people show their beliefs
in how they worship and in the way
they live

identify some differences in how
people put their beliefs into practice

End upper KS2
Pupils can ...

identify and explain the core beliefs
and concepts studied, using examples
from texts/sources of authority

in religions

describe examples of ways in which
people use texts/sources of authority
to make sense of core beliefs

and concepts

give meanings for texts/sources of
authority studied, comparing these
ideas with some ways in which
believers interpret texts/sources

of authority

make clear connections between
what people believe and how they live,
individually and in communities

using evidence and examples, show

how and why people put their beliefs
into practice in different ways, e.g. in

different communities, denominations
or cultures

End KS3
Pupils can ...

give reasoned explanations of how
and why the selected core beliefs and
concepts are important within the
religions studied

taking account of context(s), explain
how and why people use and make
sense of texts/sources of authority
differently

in the light of their learning,

explain how appropriate different
interpretations of texts/sources of
authority are, including their own ideas

give reasons and examples to account
for how and why people put their
beliefs into practice in different ways,
individually and in various communities
(e.g. denominations, times or cultures;
faith or other communities)

show how beliefs guide people in
making moral and religious decisions,
applying these ideas to situations in
the world today

© RE Today 2025



Teaching and learning approach End KS1
Pupils can ...
Element 3: e think, talk and ask questions about

whether the ideas they have been
studying, have something to say
to them

Making connections

Evaluating, reflecting on and connecting
the beliefs and practices studied; allowing
pupils to challenge ideas studied, and the
ideas studied to challenge pupils’ thinking;
discerning possible connections between
these and pupils’ own lives and ways of
understanding the world.

® give a good reason for the views they

have and the connections they make

The outcomes for EYFS are the Early Learning Goals (see p. 31).

19

End lower KS2
Pupils can ...

make links between some of the
beliefs and practices studied and life
in the world today, expressing some
ideas of their own clearly

raise important questions and suggest
answers about how far the beliefs

and practices studied might make a
difference to how pupils think and live

give good reasons for the views they
have and the connections they make

Cornwall Agreed Syllabus for RE 2025-2030

End upper KS2
Pupils can ...

make connections between the beliefs
and practices studied, evaluating and
explaining their importance to different
people (e.g. believers and atheists)

reflect on and articulate lessons
people might gain from the beliefs/
practices studied, including their own
responses, recognising that others
may think differently

consider and weigh up how ideas
studied in this unit relate to their own
experiences and experiences of the
world today, developing insights of
their own and giving good reasons
for the views they have and the
connections they make

End KS3
Pupils can ...

give coherent accounts of the
significance and implications of the
beliefs and practices studied in the
world today

evaluate how far the beliefs and
practices studied help pupils
themselves and others to make sense
of the world

respond to the challenges raised by
questions of belief and practice, both
in the world today and in their own
lives, offering reasons and justifications
for their responses

© RE Today 2025
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RE in KS4 and 5:
14-19 statutory requirements
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RE in KS4 & 5

RE for 14s-19s

Statutory requirements

All state-funded schools must teach RE to all students on school rolls, including all those in
14-19 education (unless withdrawn by their parents, or, if 18 or over, they withdraw
themselves). It is important that teaching enables suitable progression from the end of Key
Stage 3, in varied ways that meet the learning needs of all students. All students can reasonably
expect their learning will be accredited, and this agreed syllabus requires that all 14-16
students must pursue an accredited course in Religious Studies or Religious Education
leading to a qualification approved under Section 96 (see p. 12). The agreed syllabus does not
require that every individual student be entered for this examination: that is a matter for schools.

Appropriate modes of accreditation include nationally accredited courses in RE such as
GCSE and A level RS, and a wide range of enrichment courses and opportunities, such as
the Extended Project Qualification. Good practice examples include many schools where all
students take GCSE RS courses at 16, since these qualifications are an excellent platform for
14-16 RE. Note that teachers must ensure that RE in these phases accord equal respect to
religious and non-religious worldviews. Following a GCSE course does not automatically fulffil
this (see p. 11). (‘Equal respect’ does not entail equal time.)

70 hours of tuition or 5% of curriculum time across Key Stage 4 is the normal
requirement by which students can achieve the standards of the GCSE short course in
Religious Studies. This is the minimum benchmark for RE provision at Key Stage 4 for
schools using this syllabus. 140 hours of tuition is needed for GCSE RS Full Courses,
in line with other GCSE subjects.

Schools should provide opportunities for those who wish to take A-levels, alongside core
RE for 16-19s. The minimum requirement is ten hours of core RE across Year 12-13.

What do students gain from RE at this age?

All students should extend and deepen their knowledge and understanding of religions and
worldviews (including non-religious worldviews), explaining local, national and global contexts.
Building on their prior learning, they appreciate and appraise the nature of different religions
and worldviews in systematic ways. They should use a wide range of concepts in the field

of Religious Studies confidently and flexibly to contextualise and analyse the expressions of

Cornwall Agreed Syllabus for RE 2025-2030

religions and worldviews they encounter. They should be able to research and investigate the
influence and impact of religions and worldviews on the values and lives of both individuals

and groups, evaluating their impact on current affairs. They should be able to appreciate and
appraise the beliefs and practices of different religions and worldviews with an increasing level of
discernment based on interpretation, evaluation and analysis, developing and articulating well-
reasoned positions. They should be able to use different disciplines of religious study to analyse
the nature of religion.

Specifically students should be taught to:

¢ Investigate and analyse the beliefs and practices of religions and worldviews using a range of
arguments and evidence to evaluate issues and draw balanced conclusions

e Synthesise their own and others’ ideas and arguments about sources of wisdom and
authority using coherent reasoning, making clear and appropriate references to their
historical, cultural and social contexts

¢ Develop coherent and well-informed analyses of diversity in the forms of expression and
ways of life found in different religions and worldviews

e Use, independently, different disciplines and methods by which religions and worldviews are
to analyse their influence on individuals and societies

e Account for varied interpretations of commitment to religions and worldviews and for
responses to profound questions about the expression of identity, diversity, meaning
and value

¢ Argue for and justify their own positions with regard to key questions about the nature of
religion, providing a detailed evaluation of the perspectives of others

e Enquire into and develop insightful evaluations of ultimate questions about the purposes and
commitments of human life, especially as expressed in the arts, media and philosophy

e Use a range of research methods to examine and critically evaluate varied perspectives and
approaches to issues of community cohesion, respect for all and mutual understanding,
locally, nationally and globally

e Research and skilfully present a wide range of well-informed and reasonable arguments
which engage profoundly with moral, religious and spiritual issues.

© RE Today 2025
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RE in Special SChO ols For pupils with Moderate Learning Difficulties (MLD)

¢ RE can provide insight into the world of religion and human experience, especially when tough

The vision of this agreed syllabus is of RE for all. Every pupil can achieve and benefit from their .
questions are opened up.

RE, including all pupils with Special Educational Needs and Disabilities (SEND).

, . G ) ) ) o ¢ RE can provide opportunities for pupils to participate in spiritual or reflective activity.
RE is a statutory part of the core curriculum for all pupils, including those with learning difficulties.

Pupils with SEND are found in all contexts, and all teachers are teachers of pupils with SEND. * RE can enable pupils to make links with their own lives.

Good-quality teaching in RE will tailor the planning of the syllabus carefully to the special needs of

all pupils. RE provision for different groups of pupils will vary but all pupils should be included in For pupils with Emotional and Behavioural Difficulties (EBD)

RE. e RE can enable pupils to address deep issues of concern in helpful ways through exploring

spiritual material and seeing how others have tackled difficult experiences.
For pupils with Complex Learning Difficulties and Disabilities (CLDD)

e Good RE begins from the unique individuality of the pupils, and provides rich experiences of
religion and spirituality.

¢ RE lessons can explore, in the safe space schools should provide, complex emotions or
thoughts, and challenging questions.

) . . o e RE can assist in the development of pupils’ maturity and self-awareness.
e Calm and peaceful space in RE can enable learners to enjoy their RE time individually.

¢ RE can enable pupils with the most complex of needs to develop awareness of themselves, Planning for RE in special schools
their feelings, their emotions and their senses. The law says that the agreed syllabus is to be taught to pupils with SEND ‘as far as it is
practicable’. Given the complex and individual needs of pupils in special schooals, it is important
For pupils with Severe Learning Difficulties (SLD) that teachers avoid a ‘deficit model’ of planning, where the syllabus is watered down, adapting
» Multi-sensory approaches bring the possibility of introducing spiritual experiences. a few units of work, or teaching units for 4-6s to 7-11s or 11-14s. Instead, we should draw on

the key ideas of ‘discovering, exploring, connecting and responding’ from this agreed syllabus.
Special school RE should explore authentic and central concepts from religions, on the basis of
what will connect with pupils’ experiences and enable them to respond.

e RE makes a contribution to pupils’ social development through story, music, shared experience
and ritual.

¢ RE can enable pupils to develop their relationships with other people and their understanding
of other people’s needs.
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The ‘Five Keys’ planning model

This syllabus recommends a model devised by Anne Krisman,® teacher at Little Heath School in the London Borough of Redbridge. She advocates five keys for planning in RE for SEND.

1.

2
3.
4
5

Cornwall Agreed Syllabus for RE 2025-2030

Connection - what links can we make with our pupils’ lives? Creating a bridge between pupils’ experiences and the religious theme.

Knowledge - what is the burning core of the faith? Selecting what really matters in a religious theme, cutting out peripheral information.

Senses — what sensory elements are in the religion? Looking for a range of authentic sensory experiences that link with the theme.

. Symbols - what are the symbols that are most accessible? Choosing symbols that will encapsulate the theme.

. Values - what are the values in the religion that speak to us? Making links between the values of the religious theme and the children’s lives.

This simple but profound approach enables teachers to use this agreed syllabus as a source of information for religious themes and concepts, but then to plan RE so that pupils can explore and

respond, promoting their personal development by making connections with core religious concepts and their own experiences.

The planning model looks like this:

Key Focus

Connection
What links can we make with our pupils’ lives?

What is at the burning core of the religion?

Knowledge

In this column, each

Senses question is answered
What sensory elements are in the religion? with pointers to

activities.
Symbols

What are the symbols that are the most accessible?

Values
What are the values in the religion that speak to us?

Activities

In this column, teaching
and learning activities
are given.

A more detailed explanation of Anne Krisman'’s approach, with supporting examples, can be found here: https://www.reonline.org.uk/2013/02/01/keys-into-re-anne-krisman

On the next page is an example of the Five Keys planning model in action. Schools do not need to follow this particular format, but should reflect on each of these five areas in their planning.

18 Little Heath School’s RE features in Ofsted’s good practice resources, which give more details of the Five Keys approach, and some examples of pupil responses. See tinyurl.com/ao4ey4q

RE in special

schools

© RE Today 2025



Cornwall Agreed Syllabus for RE 2025-2030

The demographics of religion and belief in Cornwall, the region and the nation

The 2021 census information sets the demographic context for the county, the region and the nation. We do not intend to educate pupils only for
their current life, perhaps in a village or a town, but also for a plural nation and a diverse world. The purpose of RE includes enabling pupils to be
ready to live well in a wider world: the region, the nation, the global community.

Cornwall 570,302 259,145 2,079 1,333 130 4,391 2,309 263,278 184 38,134
45.4% 0.4% 0.1% 0.1% 0.2% 0% 0.8% 0.4% 46.3% 0.03% 6.7%

Isles of Scilly 2,054 967 3 1 1 0 0 7 5 950 1 125
47.1% 0.1% 0% 0% 0% 0% 0.3% 0.24% 46.3% 0% 6.1%

Devon 811,640 380,573 3,300 1,410 860 4,833 384 5,335 2,425 361,102 270 53,843
46.9% 0.4% 0.2% 0.1% 0.6% 0.0 0.7% 0.3% 44.5% 0.03% 6.6%

Torbay 139,325 67,634 553 223 141 788 60 979 371 60,176 34 8,771
48.5% 0.4% 0.2% 0.1% 0.6% 0.0 0.7% 0.27% 43.2% 0.02% 6.3%

Plymouth 264,696 112,526 1,018 814 207 3,474 96 1,629 729 84,295 57 18,191
42.5 0.4% 0.3% 0.1% 4.9% 0.2% 0.6% 0.28% 48.9% 0.017% 5.9%

Bristol 472,464 152,156 2,710 3,545 1,228 31,776 2,247 3,544 1,106 242,865 121 32,423
32% 0.6% 0.8% 0.3% 6.7% 0.5% 0.8% 0.23% 51% 0.026% 6.9%

ENGLAND 56,490,038 26,167,904 262,437 1,020,539 269,295 3,801,182 520,090 332,390 73,037 20,662,307 9,575 3,400,553
46.32% 0.5% 1.8% 0.5% 6.7% 0.9% 0.6% 0.0 36.7% 0.0 6%

Much more data available from the Office for National Statistics: www.ons.gov.uk/peoplepopulationandcommunity/culturalidentity/religion/bulletins/
religionenglandandwales/census2021

Note that the findings of the British Social Attitudes Survey 2018 (National Centre for Social Research), a national survey of around 3,000 adults,
indicates a greater percentage of people (52%) identifying as having no religion. Note that the Census and BSA Survey ask different questions. More
information is available here: www.bsa.natcen.ac.uk/media/39293/1_bsa36_religion.pdf

© RE Today 2025



Cornwall Agreed Syllabus for RE 2025-2030

Cornwall Agreed Syllabus 2025 sample long-term plan: Model 1

FS2

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Unit 1
F4 Being special: where do we

belong?

1.10 What does it mean to
belong to a faith community?

1.6 Who is a Muslim and how do
they live?

Unit 2
F2 Why is Christmas special for

Christians?

1.1 What do Christians believe
God is like?

1.3 Why does Christmas matter
to Christians?

2.1 What do Christians learn from the Creation story?

2.2 What is it like for someone to follow God?

L.2.3 What is the ‘Trinity’ and why L2.7 What do Hindus believe

is it important for Christians?

U2.1 What does it mean if
Christians believe God is holy
and loving?

U2.2 Creation and science:
conflicting or complementary?

God is like?

U2.8 What does it mean to be a
Muslim in Britain today?

U2.11 What does it mean to be
a Humanist in Britain today? (NR)

Unit 3

F1 Why is the word ‘God’ so
important to Christians?

Unit 4

F3 Why is Easter special to
Christians?

1.7 Who is Jewish and how do they live?

1.6 Who is a Muslim and how do
they live? Part 2.

L2.9 How do festivals and
worship show what matters to a
Muslim?

2.8 What does it mean to be
Hindu in Britain today?

U2.3 Why do Christians believe
Jesus was the Messiah?

U2.7 Why do Hindus want to be
good?

1.5 Why does Easter matter to
Christians?

L2.10 How do festivals and
family life show what matters to
Jewish people?

2.5 Why do Christians call the
day Jesus died ‘Good Friday’?

U2.9 Why is the Torah so
important to Jewish people?

U2.5 What do Christians believe
Jesus did to ‘save’ people?

Unit 5

F5 What places are special and
why?

1.2 Who do Christians say made
the world?

1.4 What is the ‘good news’
Christians believe Jesus brings?

2.4 What kind of world did
Jesus want?

2.6 For Christians, when Jesus
left, what was the impact of
Pentecost?

U2.4 Christians and how to live:
‘What would Jesus do?’

U2.6 For Christians, what kind of
king is Jesus?

Unit 6

F6 What times/stories are special
and why?

1.9 How should we care for the
world and for others, and why
does it matter? (C, J, NR)

1.8 CK4RE: What makes some
people and places in Cornwall
sacred? (C,M)

L2.12 How and why do people
try to make the world a better
place? (C, M/J, NR)

L2.11 CK4RE: How and why
do people in Cornwall mark
significant events in community
life? (C, H, NR)

U2.10 What matters most to
Humanists and Christians? (C,
M/J, NR)

U2.12 CK4RE: How does faith
help people in Cornwall when life
gets hard?

Note: this model allows systematic religion units to lead into the thematic units, where pupils can make some comparisons between beliefs, at the end of each year. This model keeps the study of
Christmas and Easter close to the appropriate time of year.

151

Guidance
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Sample long-term plan: Model 2

Unit 1

F4 Being special: where do we
belong?

Unit 2

F2 Why is Christmas special for
Christians?

FS2
1.10 What d it f
a O?S I megn ° 1.7 Who is Jewish and how do
Year 1 belong to a faith or belief ;
) they live? (part 1)
community?
Year 2 1.6 Who is a Muslim and how do 1.3 Why does Christmas matter
they live? (part 1) to Christians?
L2.10 How do festivals and
.2.1 What do Christians learn o W V
Year 3 ) family life show what matters to
from the Creation story? .
Jewish people?
Year 4 L2.7 What do Hindus believe L2.3 What is the ‘Trinity’ and why
God is like? is it important for Christians?
Yoar 5 U2.8 What does it meantobe a  U2.3 Why do Christians believe
Muslim in Britain today? Jesus was the Messiah?
Year 6 U2.7 Why do Hindus want to be  U2.4 Christians and how to live:
good? ‘What would Jesus do?’
In this 2025-2030 syllabus the unit U2.11 Why do some people ®

believe in God and some people not? has been removed, you will
find aspects of it in the unit NEW U2.11 What does it mean to be a

Humanist in Britain today?

Unit 3 Unit 4

F1 Why is the word ‘God’ so
important to Christians?

F3 Why is Easter special to Christians?

F6 What times/stories are special and why?

1.1 What do Christians believe
God is like?

1.7 Who is Jewish and how do
they live? (part 2)

1.6 Who is a Muslim and how do
they live? Part 2.

1.4 What is the ‘good news’
Christians believe Jesus brings?

2.9 How do festivals and
worship show what matters to a
Muslim?

L2.2 What is it like for someone
to follow God?

2.8 What does it mean to be
Hindu in Britain today?

L2.5 Why do Christians call the
day Jesus died ‘Good Friday’?

U2.1 What does it mean if
Christians believe God is holy
and loving?

U2.9 Why is the Torah so
important to Jewish people?

U2.2 Creation and science:
conflicting or complementary?

U2.6 For Christians, what kind of
king is Jesus?

In this model we have chosen to remove L2.6 For Christians, when
Jesus left, what was the impact of Pentecost?, U2.5 What do
Christians believe Jesus did to ‘save’ people? and U2.12 How does

faith help people when life gets hard? NOTE that Church schools
need to meet the Statement of Entitlement requirement of 50% time
on Christianity, so this model may not be suitable.

Cornwall Agreed Syllabus for RE 2025-2030

Unit 5 Unit 6

F5 What places are special and why?

1.9 How should we care for the
1.2 Who do Christians say made
world and for others, and why

does it matter? (C, J, NR)

the world?

1.8 CK4RE: What makes some
people and places in Cornwall
sacred? (C,M)

1.5 Why does Easter matter to
Christians?

L.2.12 How and why do people
try to make the world a better
place? (C, M/J, NR)

2.4 What kind of world did
Jesus want?

NEW L2.13 How do people
from religious and non-religious

L2.11 CK4RE: How and why
do people in Cornwall mark
communities celebrate key significant events in community

festivals? life? (C, H, NR)

NEW Unit 2.11 What does it
mean to be a Humanist in Britain
today?

NEW U2.13c What can be done
to reduce racism? Can religion
help?

U2.10 What matters most to
Humanists and Christians? (C,
M/J, NR)

NEW U2.14 What do religious
and non-religious worldviews
teach about caring for the Earth?

We have replaced these units with NEW L2.13 How do people from
religious and non-religious communities celebrate key festivals?,
NEW U2.13c What can be done to reduce racism? Can religion
help? NEW U2.14 What do religious and non-religious worldviews
teach about caring for the Earth?
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